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Interview with Daniel Xerri by Sandy Topalidou

How do you see the relationship between teacher
identity and reflective practice evolving in today’s
digital classrooms?

The relationship between teacher identity and reflective
practice is undergoing a critical evolution, with
technology serving a dual role as both a support
mechanism and a force for redefinition. Tools like digital
portfolios increase teachers’ confidence and autonomy
by enabling them to curate artefacts and reflections that
articulate a more coherent, situated professional ”
identity. This curated work allows them to track evolving
beliefs, compare aspirations with real-world experiences, and engage in the essential
narrative work of self-exploration. Furthermore, the integration of Al specifically
reshapes language teacher identity across micro, meso, and macro levels,
necessitating that reflective practice now include not just technical competence but
also digital discernment and an understanding of the affective, social, and cultural
dimensions of teaching.

Can you elaborate on how video tools and digital portfolios specifically support
deeper metacognitive reflection among teachers?

They enhance deeper metacognitive reflection by providing teachers with external,
multimodal lenses for critical self-assessment. Video analysis is particularly powerful
because it allows educators to see themselves with new eyes, noticing dynamic
classroom interactions that are often missed in the real-time flow of instruction.
Structured viewing fosters higher-order reflection focused on specific pedagogical
elements like questioning strategies or learner engagement. Also, the use of
multimodal analysis deepens awareness of non-verbal cues, which are critical for
co-constructing meaning in multilingual settings. Innovations like 360° video further
support this by offering immersive and emotionally anchored re-experiences of
classroom situations. Meanwhile, digital portfolios function as essential boundary
objects that support metacognition and evidence-based self-assessment. They allow
teachers to curate artefacts of their learning and annotate them with critical
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reflections, explicitly linking classroom experiences to theoretical frameworks and
pedagogical standards. This curatorial process enhances self-regulatory processes,
which ultimately boosts teaching efficacy and confidence in instructional
decision-making.

You mention Al-supported platforms as reflective partners. What ethical
considerations should educators keep in mind when integrating these tools?

When integrating Al as a reflective partner, educators must prioritise several key
ethical considerations to ensure the technology augments human reflection rather
than supplants it. A primary concern is the risk of over-automation and reduced
teacher agency, where educators might defer too readily to algorithmic suggestions
that lack pedagogical nuance or the emotional complexity of real-world interactions.
To counter this, training must cultivate critical digital literacy, positioning Al as a
supportive partner rather than an oracle. Furthermore, issues of interpretability and
transparency are vital; Al tools often function as black boxes, and their opacity can
lead to teacher mistrust or, conversely, uncritical acceptance of flawed or biased
suggestions, risking the reduction of complex pedagogical judgement to quantifiable
metrics. Finally, ethical integration hinges on privacy, consent, and emotional safety,
requiring robust data policies and clear communication about the storage and use of
sensitive data like personal recordings or reflections, thereby mitigating participant
anxiety and maintaining trust. This ethical embedding must also guard against
technocentrism, the belief that better tools are the primary source of improvement,
thus ensuring that the focus remains on reflective inquiry and pedagogy, not merely
the tools themselves.

Can educators establish and uphold an ethical code between themselves and their
students?

Yes. This is not a mere set of arbitrary rules but a fundamental, co-constructed
agreement essential for fostering a safe, trusting, and effective learning environment,
especially given the complexities introduced by the digital age. The process begins
with the educator modelling professional integrity and facilitating a dialogic process
where students discuss and determine why principles like respect, honesty, and
responsibility are necessary for their community to thrive, thereby moving beyond
simple compliance to a deeper sense of shared ownership and civic responsibility. In
the modern classroom, this code must explicitly address data privacy and
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transparency, outlining how student data (e.g., from learning management systems or
Al tools) is collected, stored, and protected. It must also tackle digital citizenship and
integrity, setting clear boundaries for using tools like GenAl in assignments and
promoting responsible online behaviour, including respect for intellectual property
and awareness of the permanence of online actions. Upholding this code requires
consistency and fairness in its application, and ideally, utilises restorative practices
when breaches occur, focusing on understanding the harm done and repairing
relationships rather than solely punitive measures. An effective ethical code is a living
document that is continuously reviewed and revised with students to remain relevant
to shifting social norms and emerging technologies.

In what ways can reflective technologies help teachers maintain resilience and
agency in increasingly complex classroom settings?

Reflective technologies are vital in helping teachers maintain resilience and agency by
creating supportive, empowering spaces. For example, Al voice journaling tools have
been shown to support emotional well-being by helping teachers manage stress and
maintain balance during emotionally demanding periods, providing motivational
prompts and emotional feedback that is perceived as affirming and non-judgemental.
This form of timely feedback helps teachers process confusion and navigate
uncertainty, contributing to growth in self-efficacy. Furthermore, technology, when
implemented effectively, affirms teacher agency by allowing educators to critique,
reinterpret, and adapt tool outputs based on their own pedagogical values and
contextual needs, ensuring that their reflection is anchored in the creative and
culturally attuned work of teaching. When integrated into experiences like
microteaching, and framed through principles like appreciative inquiry, these tools can
significantly boost a teacher’s confidence, creativity, and ownership over their
professional practice.

How can institutions foster a human-centred, dialogic framework that empowers
teachers to reflect critically with technology?

Institutions can help implement a five-principle design framework for
technology-enhanced reflection, ensuring that reflection is supported by both
structure and community (Xerri, 2025). Firstly, this requires Pedagogical Alignment,
meaning tools must be chosen specifically because they support the critical thinking
and reflection necessary for language teaching, not merely for their novelty. Secondly,
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reflection must be designed with Scaffolded Depth, using embedded prompts or
hybrid systems that blend Al with peer critique to push teachers beyond descriptive
accounts towards evaluative and transformative insights. Thirdly, the framework must
prioritise Collaboration and Community, utilising technologies that support dialogic
reflection through shared analysis platforms or online Professional Learning
Communities, thereby normalising reflection as a collective process. The final two
principles, Transparency and Safety and Teacher Agency, are crucial for the
human-centred approach, ensuring ethical data use and empowering teachers to
critique and adapt digital tools to align with their own professional values. For this
framework to succeed, institutions must also address structural and institutional
readiness, including allocating sufficient time for teachers to engage in intentional,
critical reflection.

How do you envision the role of collaborative reflection, such as peer feedback or
community-based platforms, in shaping professional growth for English language
teachers?

Collaborative reflection is essential for the professional growth of language teachers,
mirroring the inherently communicative and relational nature of the profession.
Technology supports this by creating spaces where reflection is co-constructed,
enabling deeper inquiry, greater critical distance, and a stronger sense of professional
agency. Spaces like online Professional Learning Communities facilitate the
co-construction of knowledge through dialogue, mentorship, and shared
experimentation, which is particularly effective in complex areas like Al literacy.
Moreover, engaging in structured online discussions or shared video analysis combats
isolation, supports well-being, and pushes educators to notice previously invisible
patterns in their classroom practice, such as non-verbal communication cues or
interactional breakdowns, insights that are often missed in isolated self-reflection. In
the most advanced form, hybrid intelligence systems combine Al-generated prompts
with human peer feedback, demonstrably enhancing the depth and criticality of a
teacher’s reflective responses by scaffolding more rigorous human interpretation.

What challenges do teachers typically face when integrating reflective technologies
into their practice, and how can these be addressed effectively?

Teachers usually face several interconnected challenges when integrating reflective
technologies, all of which require systemic solutions rather than quick fixes. One
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significant issue is the tendency towards superficial reflection, where teachers remain
at the descriptive level; this can be addressed through scaffolding that employs
embedded prompts or blended feedback to push inquiry towards evaluative and
transformative levels. Another major challenge is the risk of over-automation and
reduced agency, where teachers may uncritically comply with algorithmic suggestions;
this is best countered by deliberately affirming teacher agency, encouraging educators
to actively critique, reinterpret, and adapt technological outputs based on their
professional values. Furthermore, the lack of transparency in black box Al tools can
foster mistrust; this requires institutions to uphold ethical transparency and safety by
providing robust data policies and training that develops digital discernment. Finally,
to avoid technocentrism, institutions must enforce pedagogical alignment, ensuring
that reflective technology is always intentionally linked to core concepts in pedagogy
and language acquisition theory.
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Daniel Xerri will be one of the Plenary Speakers in our upcoming Convention, March
14th-15th.
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