
Abstract

This introductory chapter outlines the conceptual foun-
dations of Sustainability in English Language Teaching by 
situating ELT within the broader ecological, social, and 
educational challenges of the Anthropocene. It traces the 
field’s recent evolution through key professional events 
that signal a growing recognition of ELT’s responsibility 
to contribute to Education for Sustainable Development 
(ESD). Drawing on contemporary research in ecopedago-
gy, foreign language education, and the UN Sustainable 
Development Goals, the chapter argues that ELT is unique-
ly positioned to foster ecological literacy, criticality, inter-
cultural competence, well-being, and learner agency. It 
also identifies the systemic, curricular, and professional 
challenges that constrain implementation, providing a 
way of understanding both the potential and the complex-
ities of sustainability integration.
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Introduction
The origins of Sustainability in English Language Teaching 
lie in a moment of collective recognition within the inter-
national ELT community: that language education must 
respond meaningfully to the accelerating ecological and 
social challenges of the Anthropocene. This recognition 
was the impetus behind the organisation of the ELT for 
Sustainability Conference, held in Sarajevo in 2024, where 
practitioners, researchers, and policy-makers gathered 
to articulate how ELT could contribute to a more just and 
sustainable world. The Sarajevo conference foregrounded 
the urgency of repositioning ELT as a discipline capable of 
fostering the knowledge, skills, and dispositions needed 
for planetary stewardship, opening a space for educators 
to reconsider the social purpose of language teaching be-
yond linguistic goals alone.

This momentum was strengthened a year later at the 14th 
ELT Malta Conference, whose theme, ‘ELT for a Sustaina-
ble World: Empowering Learners, Teachers, and Schools’, 
expanded the Sarajevo discussions into a broader call for 
systemic transformation. In Malta, sustainability was ap-
proached not merely as an add-on topic but as a frame-
work for reimagining classroom practice, curriculum 
design, professional development, and institutional poli-
cy. Together, these conferences (and many other events) 
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signalled a paradigm shift: ELT increasingly recognises 
itself as a field with both the responsibility and the capaci-
ty to contribute substantively to Education for Sustainable 
Development (ESD).

Research trends in the wider educational landscape rein-
force this shift. Dağtaş (2025), through a large-scale bib-
liometric analysis of 374 Web of Science–indexed publi-
cations (2014–2024), shows that ecopedagogy has grown 
rapidly as a global research field, particularly after 2020, 
as educators respond to climate concerns and the UN’s 
(n.d.) Sustainable Development Goals (SDGs). Ecopeda-
gogy scholarship – traditionally dominated by countries 
such as Australia, the United States, and Canada – has 
generated robust work in areas including environmental 
education, sustainability education, place-based learning, 
and climate change. Yet Dağtaş (2025) highlights that this 
expanding field remains largely peripheral to ELT, despite 
the discipline’s enormous potential to cultivate ecologi-
cal literacy, critical awareness, and meaningful environ-
mental action. This book directly responds to that call, 
situating ELT as an active contributor to ecopedagogical 
innovation.

Higher education scholarship echoes this reconceptualis-
ation. de la Fuente (2023a) argues that universities must 
embed ESD across all disciplines and identifies foreign 
language programmes as uniquely positioned to take a 
leading role. Their inherent interdisciplinarity, cultural 
orientation, and focus on global communicative compe-
tence make language classrooms fertile ground for engag-
ing learners with sustainability issues. de la Fuente (2023a) 
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calls for a rethinking of traditional divides and advocates 
for content-based, learner-centred pedagogies such as 
project-based language learning (PBLL), problem-based 
learning (PBL), multiliteracies, and community engage-
ment. These approaches allow language development and 
sustainability literacy to advance in tandem, positioning 
language education as a key actor in institutional sustain-
ability agendas.

This broader reorientation resonates with the conceptu-
al foundations of the SDGs themselves. Beasy et al. (2023) 
situate the SDGs within the context of escalating ecologi-
cal and social crises, acknowledging both their value and 
their limitations, particularly their grounding in Western, 
growth-oriented models. Despite these tensions, the SDGs 
offer a globally recognised framework through which ed-
ucation can cultivate the critical understanding, hope, 
and transformative action needed to move toward human 
and planetary flourishing. Education, in both formal and 
informal modes, is indispensable for equipping learners 
with the capacities required to navigate and respond to 
these interconnected crises.

These developments underscore a pivotal shift in how 
ELT understands its role in the world. Conferences like 
the ones in Sarajevo and Malta as well as many other sus-
tainability-oriented ELT initiatives across diverse global 
contexts have amplified practitioners’ voices and ener-
gised new pedagogical directions, while research in eco-
pedagogy, sustainability, and language education points 
to an expanding consensus: ELT can and must contribute 
to building more sustainable futures. This book emerges 
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from that shared commitment, aiming to map the possi-
bilities, challenges, and transformative potential of inte-
grating sustainability into ELT.

As the remainder of this chapter demonstrates, reposi-
tioning ELT for a sustainable future requires not only rec-
ognising these global shifts but also understanding their 
concrete pedagogical implications. Section 2 examines 
the wide-ranging benefits of integrating sustainability into 
English language education, highlighting how such work 
enhances linguistic proficiency, criticality, global citizen-
ship, well-being, and learner agency. Section 3 then turns 
to the persistent challenges – curricular, discursive, in-
stitutional, and professional – that constrain meaningful 
implementation. By outlining both the promise and the 
complexity of sustainability-oriented ELT, this introduc-
tory chapter provides the conceptual foundation for the 
contributions overviewed in Section 4, each of which of-
fers a distinct perspective on how the field can respond to 
the urgent demands of our time.

Benefits of Integrating Sustainability in 
English Language Education

The integration of sustainability issues into English lan-
guage education represents a profound pedagogical shift, 
transforming the classroom into a space where linguistic 
mastery is inextricably linked to global awareness and 
responsible citizenship. This integration moves ELT pro-
grammes beyond their traditional focus on purely lin-
guistic skills, recasting them as a dual-purpose pedagogy 
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capable of fostering both advanced language proficiency 
and essential sustainability competencies (Kumari, 2020; 
Usama & Tarai, 2024). Scholars such as de la Fuente (2023b) 
argue that sustainability provides the ideal ‘critical con-
tent’ for language courses, offering complex, real-world 
case studies that necessitate sophisticated linguistic and 
cognitive engagement. Furthermore, embedding the UN 
SDGs and ecocritical themes grounds language learning in 
a tangible and relevant context, significantly boosting in-
trinsic motivation and student engagement, which are key 
predictors of learning success (Kazazoglu, 2025; Usama & 
Tarai, 2024). This synergy of language acquisition and crit-
ical global content is best realised through action-oriented 
methodologies, such as PBLL and PBL, which engage stu-
dents in authentic, collaborative, inquiry-based work that 
culminates in meaningful outcomes (de la Fuente, 2023b; 
Ferry, 2023).

Enhanced Linguistic and Academic 
Proficiency
A primary benefit of integrating sustainability content 
is the demonstrable improvement in core academic and 
linguistic skills. Studies have consistently shown that an 
ecolinguistically enriched curriculum – featuring sus-
tainability-themed texts, critical discourse analysis, and 
environmental tasks – can significantly improve English 
language proficiency and overall academic gains (Usama 
& Tarai, 2024). For instance, an experimental study by 
Rafiee Moghadam et al. (2022) found that integrating sus-
tainability education into reading instruction improved 
both reading comprehension and empathy among young 
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EFL learners. The complex, interdisciplinary nature of 
sustainability topics requires students to engage with new 
and unfamiliar ecological terminology (Kazazoglu, 2025), 
which, with explicit vocabulary support, expands their 
lexicon and technical language use.

Moreover, the problem-solving tasks inherent in sustaina-
bility work demand the production of advanced, high-lev-
el linguistic forms. de la Fuente (2023b) highlights that 
structuring complex sustainability case studies pushes 
students to use more sophisticated language – such as hy-
pothetical clauses, counterarguments, and nuanced per-
suasive language – as they engage in role-based debates 
and real-world decision-making. These activities provide a 
purpose-driven context for practising academic language 
that is often lacking in traditional curricula. By providing 
content that is universally relevant and intellectually de-
manding, sustainability-infused ELT fosters a dynamic 
learning environment where students use language as a 
tool for critical analysis and advocacy, leading to deeper, 
more durable linguistic competence (Kumari, 2020; Mon-
dal & Khalid, 2025).

Development of Critical and Cognitive 
Competencies
The complexity of global environmental and social chal-
lenges requires a shift from linear to systems thinking, 
which is a core cognitive benefit of integrating sustain-
ability into language learning (Ferry, 2023; Sun, 2025). 
Rather than simply learning about isolated facts, students 
use sustainability issues as a lens for critical thinking, 
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connecting causes, effects, and solutions across discipli-
nary boundaries. This approach transforms students into 
active meaning-makers and critical interpreters of the in-
formation they consume (Römhild, 2023).

Furthermore, sustainability education is a powerful vehi-
cle for developing various multiliteracies. Römhild (2023) 
proposes a comprehensive framework for using eco-doc-
umentaries in ELT, arguing that these films, as multimod-
al, factional texts, simultaneously support environmen-
tal learning and the development of critical media and 
discourse literacies. Students learn to balance emotional 
engagement with critical analysis, enabling them to de-
construct the narratives and rhetorical strategies used in 
sustainability discourse. Similarly, Mambu (2023) shows 
that embedding the SDGs into an undergraduate ELT 
course fostered multidimensional criticality – linguistic, 
cognitive, pedagogical, and philosophical – as students ap-
plied Marxist, poststructuralist, and decolonial lenses to 
global issues like poverty and environmental justice. The 
requirement for students to analyse real-world policy and 
propose solutions promotes superior problem-solving and 
real-world application of knowledge, preparing them for 
the complexities of adult life and global citizenship (Cor-
dova, 2024; Davari et al., 2025).

Fostering Global Citizenship and Intercultural 
Competence
The global nature of sustainability issues makes their inte-
gration a natural pathway to Global Citizenship Education 
(GCE) and enhanced intercultural competence (Mondal & 
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Khalid, 2025; Römhild, 2023). By exploring climate change, 
social equity, or resource management, students are com-
pelled to view these issues through cross-cultural lenses. 
Sun (2025), for example, demonstrates that integrating 
sustainability content alongside culturally embedded val-
ues significantly enhanced Chinese university students’ in-
tercultural competence when learning a foreign language. 
This approach moves beyond superficial cultural facts to 
foster a deeper understanding of how different cultures 
conceptualise and address shared global challenges.

The UN’s SDGs provide a concrete, universally recognised 
framework for this process, allowing students to engage 
with topics such as poverty and gender inequality while si-
multaneously connecting these global issues to their own 
local contexts (Mambu, 2023). For instance, Xerri (2017) 
demonstrates how creativity-based ELT can meaningfully 
support SDG 4 (Quality Education) by engaging students 
with global and local inequities in education through im-
aginative, multimodal classroom activities. This glocal 
perspective strengthens social awareness and an under-
standing of global systems (Alcantud-Díaz & Lloret-Catalá, 
2023; Xerri, 2025). Furthermore, Saiful and Shein (2025) 
found that ecocritical approaches to instruction, particu-
larly those centred on ecosystem-spirituality, profoundly 
influence students’ sense of connectedness to nature. By 
engaging with these diverse perspectives, learners devel-
op the sophisticated communicative and mediation skills 
necessary to collaborate effectively across linguistic and 
cultural boundaries for a more just and sustainable world 
(Ferry, 2023).
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Boosting Learner Affect, Motivation, and Well-
Being
The emotional and psychological benefits of engaging 
with sustainability are increasingly recognised as a key 
pedagogical outcome, particularly in combating the rising 
prevalence of climate anxiety. Mondal and Khalid (2025) 
argue that Green ELT provides supportive spaces for re-
flection, hope, and action, actively helping to reduce this 
anxiety. By channelling feelings of fear or helplessness 
into constructive, solution-oriented projects, educators 
empower students and shift their perspective from pas-
sive consumers of news to active changemakers.

This action-oriented approach fuels intrinsic motivation, 
making the learning process more engaging and personal 
(Kazazoglu, 2025; Usama & Tarai, 2024). Students report 
feeling empowered to take initiative and apply their learn-
ing beyond the classroom, fostering personal accountabil-
ity and a stronger sense of responsibility (Cordova, 2024; 
Davari et al., 2025). The learning also transcends academ-
ic boundaries to impact socio-emotional development. 
Rafiee Moghadam et al. (2022) demonstrate that sustain-
ability-infused instruction leads to markedly higher em-
pathy scores and pro-environmental behaviours. By pro-
moting an ecocentric worldview, ELT can help students 
develop more caring attitudes and even move toward an 
ecocentric identity, strengthening their personal and col-
lective well-being (Davari et al., 2025).
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Empowering Agency and Action-Oriented 
Learning
Perhaps the most transformative benefit is the cultiva-
tion of learner agency, which is central to effective ESD. 
Integrating sustainability moves learning from passive 
reception of information to active, action-oriented learn-
ing (Cordova, 2024; Kumari, 2020). Methodologies like 
PBLL combine language development with real-world, 
inquiry-based sustainability work, resulting in tangible 
public products that give students a voice and a platform 
(Ferry, 2023). Whether through climate-action campaigns, 
local clean-up initiatives, or role-based debates on policy, 
students are given a framework to effect change.

This empowerment is vital: by structuring complex case 
studies and using PBL, teachers guide students through 
a process that culminates in real-world decision-making, 
where their opinions matter (de la Fuente, 2023b). In a 
Philippine teacher education laboratory school, students 
who experienced SDG-infused lessons reported feeling 
empowered to apply learning beyond the classroom and 
advocated for a whole-school approach to sustainability, 
illustrating how this content catalyses systemic thinking 
and personal initiative (Cordova, 2024). Sustainability in-
tegration in ELT is designed to make students solution-ori-
ented global citizens (Mondal & Khalid, 2025), equipped 
not only with the language to describe the world’s prob-
lems but with the tools to actively participate in solving 
them.
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Benefits for Teacher Development and 
Pedagogy
Finally, the integration of sustainability provides signifi-
cant benefits for educators themselves, impacting both 
pre-service training and in-service professional identity. 
Studies show that embedding the SDGs into inquiry-based 
EFL teacher training courses significantly increases 
pre-service teachers’ awareness of global issues and their 
readiness to integrate sustainability into future lessons 
(Alcantud-Díaz & Lloret-Catalá, 2023). By linking linguistic 
objectives with real-world concerns, novice teachers be-
gin to see English not merely as a subject but as a tool for 
social change and interdisciplinary teaching.

For practising teachers, using environmental communi-
cation pedagogy makes language learning more tangible 
and relevant, which in turn strengthens their students’ en-
gagement and sense of responsibility (Davari et al., 2025). 
Teachers themselves report developing more ecocen-
tric identities through this work, despite a lack of formal 
training, suggesting that the content is so impactful it can 
reshape the educator’s professional self-concept. The pro-
cess of integrating sustainability fosters a sense of person-
al accountability among teachers and empowers them to 
lead contextualised, interdisciplinary lessons, thereby en-
hancing pedagogical innovation within the field (Cordova, 
2024; Davari et al., 2025). This mutual benefit underscores 
the holistic nature of sustainability integration, which si-
multaneously enriches the student experience, advances 
academic goals, and revitalises teaching practice.
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Challenges of Integrating Sustainability 
Issues into Language Education

Despite the clear pedagogical benefits and the growing 
global mandate to integrate ESD into all disciplines, the 
field of ELT faces significant and persistent challenges in 
its practical implementation. These obstacles stem from 
systemic issues, curricular shortcomings, discursive lim-
itations, and a critical gap in teacher preparedness, all of 
which constrain ELT’s potential to contribute meaningful-
ly to the SDGs. The current state of practice, as revealed by 
extensive research, is often characterised by well-mean-
ing grassroots efforts from highly motivated teachers that 
frequently run up against institutional inertia and a lack of 
coherent policy (Mercer et al., 2023).

Curricular and Materials-Based Obstacles
A major category of challenge lies within the very materi-
als and curricular design used in ELT globally. A pervasive 
issue identified by researchers is that, even when environ-
mental issues are included, they often promote only shal-
low environmentalism and fail to cultivate genuine critical 
ecological literacy. For instance, an analysis of Brazilian 
EFL textbooks revealed that environmental texts – often 
repurposed photos, posters, and commercial articles – 
overwhelmingly originate from aesthetic or commercial 
spheres and offer minimal affordances for critical engage-
ment or action (Cristovão et al., 2022). While these mate-
rials may raise basic eco-awareness, they leave students 
unprepared to interrogate the structural and root causes 
of environmental crises, thus limiting the development of 
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transformative sustainability-oriented behaviours (Cris-
tovão et al., 2022).

This problem of superficiality is often compounded by a 
narrow framing of the issues. Studies of Indonesian text-
books, for example, show a heavy reliance on eco-lexicons 
connected almost exclusively to waste management (Pra-
tolo et al., 2024). While essential, this narrow focus can ex-
clude crucial social, economic, and political dimensions 
of sustainability, such as climate justice, poverty, or re-
source exploitation, leading to an incomplete and limited 
understanding of ESD (Arslan & Curle, 2024). This limita-
tion also creates a risk of demotivation among students if 
the content is perceived as overly negative, repetitive, or 
solely focused on overwhelming global problems, neces-
sitating a balance of content that includes local relevance 
and hopeful solutions (Davari et al., 2025).

Perhaps more insidious than outright omission is the hid-
den curriculum embedded in teaching materials, which of-
ten acts to normalise and valorise unsustainable practices 
(Brown, 2024). For instance, content analysis of teacher-pro-
duced materials in Japan found a frequent and routine valori-
sation of consumerism, mass tourism, urban lifestyle pref-
erences, and meat-heavy food choices (Brown, 2024). These 
behaviours are typically presented as unmarked, everyday 
practices, implicitly teaching students to view them as nor-
mal and desirable, thereby undercutting explicit lessons on 
sustainability (Brown, 2024). That is why sustainability-ori-
ented materials that encourage teachers and learners to 
question such behaviours and engage in greener practices 
are essential (e.g., Barber et al., 2022; Graham, 2022).
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Practical challenges in curriculum design also exist. 
Scholars repeatedly identify issues such as the misalign-
ment between sustainability content and explicit language 
objectives (CT & N, 2025; Yu et al., 2024). Teachers struggle 
to reconcile the demands of a standardised language cur-
riculum with the interdisciplinary depth required by ESD. 
Compounding this, the reliance on centrally produced 
textbooks can often marginalise minority and tribal learn-
ers by privileging mainstream cultural content, thereby 
undermining the social and cultural dimensions of sus-
tainability (Toppo & Rahman, 2021). This implies that to 
support cultural continuity and equity, teachers must be 
empowered to develop supplementary, locally grounded 
materials that reflect learners’ diverse identities and lived 
realities (Toppo & Rahman, 2021). The underdeveloped 
status of sustainability within adjacent pedagogies, such 
as Content and Language Integrated Learning (CLIL), fur-
ther exemplifies the gap in quality, structured materials 
(Penny & Ruiz de Zarobe, 2024). Hence, teachers require 
structured guidance related to materials development so 
as to integrate sustainability effectively while simulta-
neously supporting language development and learner 
agency.

Discursive Limitations and Criticality Deficits
A deeper, more critical challenge stems from the ideologi-
cal framing and discourse present in many ELT materials, 
which often reflect and reinforce dominant, non-trans-
formative ideologies. Research consistently shows that 
environmental narratives in ELT texts rely heavily on a 
neoliberal framing that disproportionately emphasises 
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individual responsibility for systemic problems (Lee & 
Nguyen, 2024; Pratolo et al., 2024). Pratolo et al. (2024) 
found that Indonesian ELT textbooks repeatedly frame 
environmental problems as matters of individual choice, 
using evaluative adjectives and modal verbs of suggestion 
while employing passive grammatical constructions that 
effectively obscure corporate, political, and structural 
dimensions of environmental degradation. Similarly, in 
Vietnamese ELT textbooks, discourse often anonymises 
major polluters – such as large factories or government 
actors – while placing undue blame on vulnerable or less 
powerful actors, such as farmers, tourists, or truck drivers 
(Lee & Nguyen, 2024).

This rhetorical strategy, rooted in anthropocentric ideolo-
gies, presents superficial solutions like technological fixes, 
eco-tourism, or individual lifestyle changes as sufficient 
(Lee & Nguyen, 2024). By limiting the discourse, the mate-
rials restrict students’ ability to develop the necessary crit-
ical ecological literacy that would enable them to question 
the root causes, power structures, and systemic inequities 
driving environmental crises (Pratolo et al., 2024). Mam-
bu (2023) highlights that achieving genuine criticality re-
quires actively encouraging students to engage with texts 
through ideological lenses, an approach rarely supported 
by mainstream published materials.

Teacher Preparedness and Professional 
Development Gaps
Even where materials or curricular mandates exist, the 
implementation of sustainability in ELT is profoundly 
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hampered by inadequate teacher training and a lack of sys-
temic support. A primary finding across multiple studies 
is that while teachers are highly motivated – often driven 
by ethical concerns – to address environmental issues, the 
majority lack the necessary formal training and suitable 
resources to do so effectively (Mercer et al., 2023; Nurhal-
iza et al., 2024; Yu et al., 2024). Teachers frequently express 
a strong willingness to teach climate change and see Eng-
lish lessons as an ideal space for fostering environmen-
tal literacy, yet they must rely heavily on improvisation 
(Nurhaliza et al., 2024). This reliance on grassroots im-
provisation, while demonstrating teacher commitment, is 
inherently unsustainable and leads to uneven integration 
across the system.

The lack of formal training results in teachers having lim-
ited confidence when addressing complex, interdiscipli-
nary environmental content, making them less likely to 
move beyond basic vocabulary and discussion (Kazazoglu, 
2025; Mercer et al., 2023). Arslan and Curle (2024) found 
that Turkish EFL teachers, despite conceptualising ESD as 
multidimensional and an important part of lifelong learn-
ing, felt it was insufficiently embedded in the national 
curriculum, constraining them to narrow environmental 
topics and superficial coverage. To fully leverage the po-
tential of ELT, a call is consistently made for comprehen-
sive teacher training to effectively embed sustainability 
into curricula (Kazazoglu, 2025).

The consensus among researchers is a pressing need for 
systemic support, professional development, and the de-
velopment of coherent frameworks to guide practice (CT 
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& N, 2025; Mercer et al., 2023). For example, Maijala et al. 
(2024) propose the Transformative Language Teaching for 
Sustainability model precisely to address this gap, aiming 
to help teachers systematically integrate action-oriented 
ESD principles. Without such models and the correspond-
ing training, teachers struggle with a lack of guidance and 
institutional backing, which is consistently identified as a 
major barrier (Mercer et al., 2023).

Systemic and Institutional Constraints
Finally, the integration of sustainability is challenged by 
deep-seated institutional and systemic issues that operate 
at the policy and administrative level. Two critical systemic 
barriers are disciplinary silos and the pressure of assess-
ment (CT & N, 2025; Yu et al., 2024). Sustainability is an in-
herently interdisciplinary topic, yet educational systems 
often retain rigid subject boundaries that make cross-disci-
plinary collaboration difficult. While scholars advocate for 
interdisciplinary curriculum design (de la Fuente, 2023b; 
Yu et al., 2024), the reality in many institutions is con-
strained by existing structures and a lack of mechanisms 
for collaboration. Furthermore, the pressure of standard-
ised linguistic assessment often dictates classroom focus, 
leading teachers to prioritise content directly tied to high-
stakes exams over the time-consuming, open-ended nature 
of sustainability-focused projects (CT & N, 2025).

Practical constraints such as limited class hours and gener-
al time constraints are frequently cited by teachers as sig-
nificant obstacles to implementing hands-on, action-ori-
ented activities necessary for ESD (Arslan & Curle, 2024; 
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Mercer et al., 2023). Beyond the classroom, institutional 
commitment itself can be inconsistent. For example, 
Kapranov (2022) found that the representation of sustain-
ability on an institution’s ELT-specific webpages often only 
partially aligned with its broader institutional sustainabil-
ity goals. This suggests that the interpretation and imple-
mentation of ESD are often shaped by disciplinary prior-
ities rather than a unified, top-down institutional policy, 
resulting in fragmented and diluted efforts. Consequently, 
there is a strong call for stronger policy frameworks and 
systemic support to fully leverage ELT’s potential, moving 
it from a collection of isolated, motivated efforts into a co-
herent, institutionalised practice (Arslan & Curle, 2024; CT 
& N, 2025).

Overview of the Book
This collection of chapters brings together an internation-
al group of scholars and practitioners whose work demon-
strates how ELT can meaningfully advance sustainability, 
equity, and global citizenship across educational contexts.

In Chapter 2, Patricia Bergström and Harry Waters explore 
how ELT can serve as a vehicle for cultivating sustainabil-
ity mindsets and empowering students as changemakers. 
By integrating ESD with Self-Determination Theory, the 
authors demonstrate how fostering intrinsic motivation 
enhances both language acquisition and ecological lit-
eracy. Central to this chapter is the LEARN Framework 
– Listen, Encourage, Amplify, Respect, Nurture – intro-
duced as a practical approach to embedding student-led 
sustainability projects into curricula. Through real-world 
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examples like the Plastic Clever Schools initiative and the 
‘Pen Hospital,’ the chapter illustrates how educators can 
scaffold solution-oriented activities that build student 
agency. It concludes with actionable guidance for teach-
ers, institutions, and policymakers, reimagining the ELT 
classroom as a launchpad for critical thinking, global citi-
zenship, and meaningful climate action.

Building on this call for holistic transformation, Zarina 
Subhan argues that ELT must move beyond superficial en-
vironmental topics to address the inequities between the 
Global North and South. The chapter advocates for a holis-
tic approach centred on three pillars: Knowledge, Skills, 
and Attitudes. Subhan draws parallels between the circu-
lar economy and language acquisition, urging educators 
to foster global citizenship and intercultural competence 
rather than static cultural knowledge. The chapter high-
lights the importance of collaborative skills in developing 
empathy and noticing skills essential for cross-cultural 
dialogue. Furthermore, Subhan challenges the industry’s 
avoidance of ‘political’ topics (PARSNIP), arguing that en-
gaging with complex issues like climate justice promotes 
transcendent thinking and cognitive development. The 
chapter calls for sustainability to be woven into the very 
fabric of ELT curricula to empower future leaders.

Extending this critical engagement with global systems, 
Vicky Saumell and Marcela Villan in Chapter 4 examine 
the complex role of Generative AI (GenAI) in education, 
weighing its transformative potential against its substan-
tial environmental footprint. The authors detail the of-
ten-overlooked ecological costs of GenAI, including the 
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massive energy consumption, carbon emissions, and wa-
ter usage required to train large language models and cool 
servers. To reconcile these conflicts, the chapter outlines 
practical strategies for the ELT classroom, such as teach-
ing prompt engineering to reduce digital waste and inte-
grating projects that measure digital carbon footprints. By 
aligning these efforts with SDG 4 (Quality Education), the 
chapter advocates for a balanced approach where educa-
tors empower students to use technology ethically. It calls 
for a shift toward eco-friendly AI practices that support 
both pedagogical innovation and planetary well-being.

Turning from technology to teacher preparation, Chris-
topher Graham examines the critical need to integrate 
sustainable thinking and practices into ELT initial teach-
er training (ITT). Drawing on survey data, Graham re-
veals a significant gap: the majority of current ELT ITT 
programmes offer minimal or no specific sustainability 
content, despite the global mandate for education to tack-
le environmental challenges. Where sustainability is in-
cluded, it often remains peripheral, focusing narrowly on 
coursebook adaptation rather than systemic institutional 
change or climate action. The chapter asserts that practi-
cally engaging with sustainability themes can profoundly 
enhance student teachers’ motivation, confidence, and 
language development. Graham identifies key barriers, 
including time constraints, lack of institutional support, 
and limited expertise among trainers. The chapter con-
cludes with crucial recommendations for policymakers 
and curriculum designers, advocating for the systematic 
embedding of sustainability across ELT ITT to prepare a 
new generation of environmentally conscious educators.
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Shifting from teacher training to learner identity and eq-
uity, Josianne Block and Armanda Stroia explore the vital 
role of stereotype literacy in fostering social sustainability 
and equity within English language classrooms. Focusing 
on SDG 10 (Reduced Inequalities), the authors present ste-
reotype literacy as a critical skill that empowers learners 
to recognise, analyse, and actively challenge stereotypes 
that perpetuate social injustice. The chapter introduces a 
three-stage pedagogical approach – Understanding, De-
constructing, and Critically Producing alternative narra-
tives – to systematically build this skill. Through practical, 
classroom-tested activities, Block and Stroia demonstrate 
how educators can create more equitable and inclusive 
learning environments. This approach goes beyond sim-
ple recognition to actively encourage students to “restory 
the self” by challenging oppressive narratives, thus fos-
tering a mindset open to diversity and safeguarding the 
needs of future generations.

Connecting equity with learner engagement, Anca de 
Vries in Chapter 7 examines the power of play and intrin-
sic motivation in engaging English language learners with 
the critical topic of sustainability. The chapter is grounded 
in the principle that play is a fundamental right, linking a 
lack of it to potential mental health issues, and asserting 
that it is a key driver of intrinsic motivation, which, in turn, 
boosts the quality of learning and work. de Vries connects 
established research on motivation to practical teaching 
strategies, offering ways for educators to make climate 
and sustainability discussions more engaging and less 
overwhelming. By introducing game didactics and provid-
ing specific activity examples, the chapter demonstrates 
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how ELT professionals can integrate elements of play to 
foster autonomy, competence, and relatedness. This ap-
proach not only enhances language acquisition but also 
transforms emotionally challenging subjects like the cli-
mate crisis into opportunities for positive and empower-
ing student engagement.

Expanding the conversation to global teacher develop-
ment, Abel Eleojo Ochika and Linda Ruas address the 
critical challenge of providing sustainable teacher devel-
opment for ELT professionals in Sub-Saharan Africa (SSA). 
The authors highlight the current unsustainable mod-
el, characterised by reliance on external experts, costly 
face-to-face training, and a lack of local professional au-
tonomy. To create an equitable and scalable system, the 
chapter advocates for a shift toward decentring and cas-
cading training. Key strategies include empowering local 
teachers to lead sessions, utilising diverse online training 
modalities to reduce travel and cost, and fostering strong 
Communities of Practice (CoPs) via digital platforms like 
Telegram and WhatsApp. Drawing on successful initia-
tives by the British Council and Africa ELTA, Ochika and 
Ruas demonstrate how a mentorship-based, localised ap-
proach can ensure quality training reaches those in need, 
thus addressing the severe inequities in access to profes-
sional growth (aligned with SDG 4: Quality Education).

From teacher development, the book turns to classroom 
practice, as Marissa A. Foti explores innovative ways to 
integrate the SDGs into the ELT curriculum using speech 
analysis as a core methodology. Drawing on the UN’s defi-
nition of sustainability, Foti champions speech analysis 
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as a dynamic tool that connects language learning with 
critical global issues. The chapter offers practical, adapt-
able approaches, both teacher-guided and student-led, for 
weaving SDG themes into English language lessons. Exam-
ples include analysing impactful speeches, such as Greta 
Thunberg’s address to the UN, to simultaneously teach 
rhetorical devices and foster critical awareness of climate 
action. By blending linguistic theory with real-world prac-
tice, the chapter demonstrates how educators can contex-
tualise global challenges, fostering learners’ critical think-
ing, effective communication, and deeper engagement 
with global issues. The ultimate goal is to equip students 
to be thoughtful global citizens who can contribute to a 
sustainable future beyond the classroom.

Chapter 10 deepens the focus on the personal and emo-
tional dimensions of sustainability, as George Kokolas ex-
plores the concept of sustainable well-being by integrating 
principles from Positive Education into school curricula. 
The chapter argues that empowering students to develop 
their character strengths is essential for shaping envi-
ronmentally conscious attitudes and behaviours, linking 
personal happiness with collective responsibility for the 
planet. Using the widely recognised Character Strengths 
classification developed by Peterson and Seligman (2004) 
as a core framework, Kokolas discusses practical strate-
gies for implementing Positive Education interventions in 
ELT and broader educational settings. This approach aims 
to foster a mindset where individual flourishment natu-
rally aligns with environmental and social consciousness. 
The chapter illuminates pathways for cultivating a more 
equitable and sustainable future by equipping students 
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with the psychological tools necessary to address global 
challenges and thrive as responsible citizens.

Continuing the theme of inclusion and social sustaina-
bility, Savannah Davis and Kirsten Borg Cardona explore 
the vital, yet often overlooked, intersection of sexuality, 
equity, and sustainability within ELT. Aligned with SDG 
10.2 (Reduced Inequalities), the authors critically analyse 
how heteronormative biases in ELT materials marginal-
ise diverse sexual identities. The chapter argues that the 
omission or misrepresentation of LGBTQ+ experiences 
reinforces social inequalities, undermining the goal of 
creating inclusive communities. Davis and Borg Cardona 
provide practical, evidence-based strategies for teachers 
to adapt and queer existing coursebooks, integrate inclu-
sive content, and cultivate a classroom environment that 
celebrates all learners. By addressing sexuality explicitly, 
educators can significantly contribute to students’ critical 
awareness of social diversity, promoting acceptance, dig-
nity, and a sustainable future where no one is left behind.

From social inclusion, the book turns to ecological and 
spiritual perspectives, as Carol Samlal in Chapter 12 cham-
pions the integration of Indigenous wisdom and reciproc-
ity into English language lessons to foster a deeper, more 
spiritual connection with nature, specifically focusing on 
water conservation. The chapter argues that water should 
be treated as a sacred gift and not a commodity, a view 
shared by Indigenous cultures globally. Samlal advocates 
for adopting and adapting Native American teachings 
about ‘water-bearers’ or ‘keepers of the water,’ which tra-
ditionally link the life-giving role of women and girls to 
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the sustenance of the community. Practical ELT activities, 
such as using storytelling and the Water Song, are pro-
posed to raise awareness of threats to water and encour-
age conservation. By giving greater presence to women’s 
voices, supported by the wider community, the chapter 
shows how ELT can teach sustainability through kindness, 
leading students and teachers to embrace the spiritual 
connection with this vital resource.

The book concludes by returning to the challenges of con-
temporary education, as Rrita Suli addresses the critical 
issue of digital wellness in the ELT classroom, driven by 
the increasing integration of technology. Aligned with 
SDG 3 (Good Health and Well-being), the chapter inves-
tigates how the demands of contemporary, digitally inte-
grated education can affect students’ mental, social, and 
emotional health. Suli highlights that while digital tools 
are necessary for developing digital literacy, their irre-
sponsible or excessive use can negatively impact overall 
well-being, particularly by reducing social interaction and 
immediate interpersonal support. The chapter explores 
key factors that shape student well-being in digital envi-
ronments and advances the understanding of digital well-
ness within ELT contexts. Suli provides thoughtful guid-
ance and recommendations for educators on cultivating 
healthy digital habits and creating learning opportunities 
that foster well-being alongside effective language learn-
ing outcomes.
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